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PREFACE 

 

 

The Research Program in Social and Organizational Learning at The George Washington 

University hosts visiting professors for periods of several months or an academic year. In the 

2001-2002 academic year, the Research Program hosted ten visiting professors. They were part 

of the Junior Faculty Development Program which is funded by the U.S. Department of State’s 

Bureau of Educational and Cultural Affairs. Each visiting professor is assigned a GW faculty 

member as a mentor or advisor.  

 

Articles 1,2, and 5 were published in Identity, Culture, and Language Teaching, by Paul 

V. Sysoyev, Center for Russian, East European and Eurasian Studies (CREES), University of 

Iowa, Iowa City, IA, 2002.  Article 3 was presented at the annual meeting of the Chevy Chase 

Chapter of the American Academy of Psychiatry and Law on May 14, 2002.  Abstract 4 is from 

an article that was published in Analysis of Current Events, Volume 14, No. 1, February 2002, 

pp. 19-20.  Article 6 was published in the book, Research Methodology:  Discourse in Teaching 

a Foreign Language, Tambov, 2002, pp. 187-189.  The paper associated with abstract 7 was 

presented at the annual meeting of the Alliance of Universities for Democracy in Timisoara, 

Romania, November 2002. 

  
 

 

Stuart A. Umpleby, Director 

Research Program in Social and 

Organizational Learning 



 3

 

 

CONTENTS 
 

1. Rozmat K. Ashurbekov  

      Developing Strategic Partnerships by Knowing Differences of National Cultures______4 

  

2. Olga V. Fedicheva  

      Expanding the Sociocultural and Linguistic Domain of Pronunciation Teaching_______5  

 

3. Vladimir Motov   

        From a Soviet to a Russian Model of Psychiatry: Personal Observations_____________6 

  

4. Tatiana Sedach  

     Russian vs. American Approaches to Investment Climate Improvement______________9 

  

5. Elena Spinova  

Developing a New English for Specific Purposes Course: International Trade 

Negotiations___________________________________________________________10 

 

6. Elena Spinova  

Content-oriented English Teaching: International Trade Negotiations______________11 

 

7. Stuart Umpleby and Aram Karapetyan 

How a Quality Improvement Priority Matrix Reveals Change in a University 

Department____________________________________________________________12 

 

 

 



 4

Developing Strategic Partnerships by Knowing Differences of National Cultures 

 

Rozmat K. Ashurbekov 

Department of Production Management 

Tashkent State Technical University 

Tashkent, Uzbekistan 

rozmat5@hotmail.com 

 

 

In this paper, reviewing and analyzing the literature, I consider the current state of 

research on the differences between national cultures. To facilitate the integration of the 

economies of the Central Asian Countries of the New Independent States, the necessity for 

studying the national cultures of these countries is described. The national cultures of the U.S., 

Russia, and Uzbekistan are compared using dimensions of culture described in the works of 

Geert Hofstede and Fons Trompenaars. The basic directions for further study of the cultures of 

the countries of Central Asia and procedures for quantitative research are indicated. 
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Expanding the Sociocultural and Linguistic Domains of Pronunciation Teaching 

 

Olga V. Fedicheva 

Department of Economics and Finance 

St. Petersburg State University 

St. Petersburg, Russia 

ofedicheva@hotmail.com 

 

 

In this paper, I shall give an overview of a multi-level dialect-based teaching pattern 

focused on a phonetic-phonological approach to the development of speech production and 

speech perception of future interpreters.  I argue that this pattern will allow learners to meet their 

goals with respect to the interpreting profession by broadening the domains of interpreter 

professional competence. Due to the nature of the interpreting profession, that requires a solid 

linguistic foundation, I suggest some updated views on linguistic competence as a part of 

interpreter professional competence.  I describe ways to improve linguistic knowledge by 

focusing on those aspects of instructional programs which are aimed at speech production and 

speech perception. In this respect, pronunciation classes should take an important place in the 

curriculum. I analyze arguments to increase interest in pronunciation as an important aspect in 

teaching oral communication.  I describe a dual goal of pronunciation teaching, highlighting a 

strong interrelationship between phonological perception and production.  I emphasize 

challenging roles of suprasegmentals, which may facilitate or constrain speech production and 

perception. By offering a dialect-based teaching pattern, I make sociolinguistic competence an 

integral part of interpreter professional competence. I stress that the phonetic-phonological 

approach in dialect based teaching programs will ensure effective speech perception and speech 

production training and an opportunity to expand sociocultural domains of pronunciation 

instruction. 
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From a Soviet to a Russian Model of Psychiatry:  Personal Observations 

 

Vladimir Motov, M.D. 

Law School 

Tambov State University, Russia 

Vlad_motov@yahoo.com 

 

 

                                                                                           To my American teacher and friend 

                                                                                            Prof. David Robinson, Jr. 

 

 

    “Then where does the past exist, if at all?” 

     “In records. It is written down.” 

     “In records. And…?” 

     “In the mind. In human memories.” 

     “In memory. Very well, then. We, the Party, control all records, and we control all 

memories.” 

  

This quotation from 1984 by G. Orwell (2)  is also “a quotation from the life” of  the 

Russian- Soviet people.  

 

 J. Orme (1), a British psychologist, in his analysis of the influence of social and cultural 

factors on the development of personality and personal variations, wrote that Gorer  believed that  

he had identified suspiciousness as a common Russian characteristic and attributed this 

suspiciousness to paranoid development, arising from swaddling practices  in the early years. 

Perhaps Gorer is right, but for me the main Russian characteristic is dependency. 

 

The Soviet people believed that their well-being was not their own responsibility but the 

responsibility of the state. In response to such a guardianship on the part of the government they 

were ready to sacrifice their personal freedom. Was it easy for them?  Yes, it was.  Why? 

Because from kindergarten through elementary, middle, high school, college, and university all 

their teachers and educators methodically repeated that the state is all, and a person is simply a 

tiny screw of the state.  Mayakovsky’s verse , “One person is nonsense. One person is zero,” was 

extremely popular.  The underestimation of the personal “I” and disrespect for personal freedom 

were common for all groups of Soviet society and for psychiatrists, too. 

 

We also should keep in mind that control on the part of the Communist Party over all 

areas of life in the Soviet Union was really total. Every psychiatric hospital from the well-known 

Kashenko Mental Hospital in Moscow to small rural Elasy Psychiatric Hospital where I started 

my psychiatric career had local communist organizations. The head of this organization was no 

less influential a figure than a superintendent.  Moreover, the superintendent of a hospital obeyed 
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him and was responsible before him as a communist (it was mandatory for a hospital 

superintendent to be a communist).  If the Communist Party made a decision, all the communists 

had to obey.  All this created fertile soil for psychiatric abuse in my country.  When the 

authorities decided to use psychiatry for the eradication of the dissident movement, most 

psychiatrists passively obeyed. 

 

In the All-Union Research Institute of General & Forensic Psychiatry named after V.P. 

Serbsky was a special unit #4, designated for the forensic psychiatric evaluation of persons 

charged with espionage, treason, and other severe crimes against the state. From the late 1960s 

this unit started to specialize in the forensic psychiatric evaluation of dissidents.  Prof. Daniil 

Romanovich Lunts was the Head of Unit#4.  I did not know him personally, but I knew his 

successor Margarita Felixovna Taltse. Two or three times I was a psychiatrist- reporter for the 

forensic psychiatric commission where Dr. Taltse was the Chairperson.  This was in 1985-86 

when persecution of dissidents had almost stopped. Of course, I presented ordinary criminal 

cases; I was a trainee and did not have permission to work with dissidents. 

 

The Serbsky Institute was a unique institution in the Soviet Union, and it is unique in 

Russia to this day.  It was established in 1921 with the purpose not only to organize, control or 

conduct forensic psychiatric evaluations in the Russian Federation but also to elaborate a new 

socialist attitude toward psychiatric expertise. By the 1970s it was the largest research 

psychiatric center of the USSR, with Departments of Clinical Psychiatry, Psychopharmacology, 

Neurology, Psychology, Electrophysiology, Narcology, Organization of Psychiatric Services, 

Psychiatric Statistics and, of course, Forensic Psychiatry, where the best researchers in the area 

of forensic psychiatry were concentrated. 

 

The Forensic Psychiatric Department consisted of 9 inpatient and 1 outpatient 

subdivisions with a total number of around 350 inpatients. 

   Division #1 specialized in forensic psychiatric evaluation of patients with schizophrenia 

(Head: Prof. Ilynsky, now resigned) 

   #2 -- organic disorders (Head: Prof. Below, now resigned, but he is the Chairman of the 

Moscow Psychiatric Society) 

   #3 – personality disorders (Head: Prof. Schostakovich, now one of the most influential figures 

in Russian Forensic Psychiatry) 

   #4 – “dissidents” (Head: Dr. Taltse, now resigned) 

   #5 (male) – narcology (Head: Prof. Ivanets, now Director of National Research Narcology 

Center) 

   #5 ( female) -- (Head: Prof. Immerman, now resigned, but she is a consultant to Serbsky 

Institute and the cleverest female psychiatrist I have ever seen) 

   #6 -- mental retardation (Prof. Kondratyev, still acting) 

   #7 – military expertise (Head: Dr. Pustovalov, who had no influence) 

   #8 – adolescent expertise (Head: Dr. Guryeva – one of the best specialists in the area) 

   Outpatient division (Head : Dr. Podrezova – my supervisor, now works for the Research 

Institute of the Ministry of Health of the Russian Federation).  

 

In practicing psychiatry the Serbsky Institute ranked #1, higher than the Research 

Institute of Psychiatry of the Academy of Medical Science.  It was a monopoly and could dictate 
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policy in forensic psychiatry, social psychiatry, and the organization of psychiatric services. It 

has the right to control the quality of forensic psychiatric reports of regional forensic psychiatric 

commissions everywhere in Russia.  Its Director, Prof. Tatyana Borisovna Dmitrieva, was the 

Minister of Health of the Russian Federation in the government of Victor Chernomyrdin. 

 

Gorbachev’s Perestroika gave a strong impetus to changes in Soviet and Russian 

psychiatry.  Some milestones of the changes in Soviet and Russian psychiatry are the following: 

   1987 – It was forbidden to use Sulfozine, Insulin-Coma therapy, or Electroconvulsive  therapy 

without a patient’s informed consent. 

   1988 – Special Psychiatric Hospitals were transferred from the Ministry of the Interior to the 

Ministry of Health. 

   1989 – The All-Union Society of Psychiatrists obtained membership in the World Psychiatric 

Association after resigning in 1983. 

   1990 – For the first time in Soviet history the Journal of Psychiatry and Neuropathology 

published materials and results of an evaluation of Soviet psychiatry by the Commission of  

American Psychiatrists. (3) 

   1991 – Russia officially recognized that involuntary psychiatric hospitalization had been used 

by the State as a method of political repression. (4) 

  1992 – The first Russian Mental Health Law was adopted. The law established court procedures 

for involuntary hospitalization, involuntary psychiatric treatment, and involuntary psychiatric 

evaluation. (5) 

   1994 -- Victims of politically motivated involuntary psychiatric hospitalization received 

financial compensation. (6)    

    1997 – Criminal responsibility was established for unlawful psychiatric hospitalization. (7) 

 

The profound reforms in the last 17 years have changed all aspects of life in Russia. 

Psychiatry has changed, too. It took off the  “communist uniform.”  It wears now  “civilian 

clothing.”  Probably, it is not nice yet, but it is already not so ugly. 
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Russian vs. American Approaches to Investment Climate Improvement 

 

Tatiana Sedach 

Department of Finance 

St. Petersburg State Univeristy 

St. Petersburg, Russia 

tsedash@yahoo.com 

 

 

One of the major aspects of the deep crisis now taking place in the Russian economy is 

the depression in investments. Long before Russia began its transition to a market economy, the 

effectiveness of investments was already low, hindered by an inefficient administrative 

allocation of investment resources and inefficient organization of investment processes by the 

state apparatus. Today, many Russian and American economists are comparing the investment 

climate in Russia to the one during the Great Depression in 1929-1933 – when, during four 

years, the American GNP decreased 30 percent. At the present time, the shares of Gazprom, 

Lukoil and a small number of other “blue chip” companies dominate the Russian securities 

market. Shares of so-called “second and third echelon” companies are not able to sustain 

liquidity; they are significantly undervalued in relation to their profitability and prospects of 

development. In the United States, about 50 million Americans are stockholders. In Russia it is 

practically impossible to invest in small portions in the stock market. Therefore, we need to draw 

on the experience of Western countries to develop a comprehensive program for creating various 

kinds of investment funds, credit unions, investment banks and pension funds in order to 

combine the resources of individual investors. These measures could significantly improve the 

investment position in Russia. 
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Developing a New English for Specific Purposes Course:  

International Trade Negotiations 

 

Elena Spinova 

Department of English and International Commerce 

The Russian Academy for Foreign Trade 

Moscow, Russia 

spinova2001@yahoo.com 

 

 

The English language proficiency of Russian college students has considerably increased 

during the last couple of decades. This trend allows us to create new forms of university level 

English teaching, e.g. content oriented English courses for Specific Purposes (ESP). 

Development of any ESP course is a challenging task. Its creation is caused by academic 

necessity or by the urgent demands of present-day life. The international trade of Russia needs 

growth and expansion, and international negotiators with profound English knowledge are in 

great demand nowadays.  The Foreign Trade Academy of Russia has always paid great attention 

to international negotiations.  Academic lectures give a fundamental theoretical basis for the 

subjects. It is practical skills and direct application to real life that need improvement. A well- 

balanced and logically structured ESP course on International Trade Negotiation could combine 

theory and practice and implement cognitively demanding communication activities such as 

projects, group work, brainstorming, case studies and business games. The goal is to develop 

both negotiation and language skills to prepare students for professional communication. 
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Content-oriented English Teaching:  International Trade Negotiations 

 

Elena Spinova 

Department of English and International Commerce 

The Russian Academy for Foreign Trade 

Moscow, Russia 

spinova2001@yahoo.com 

 

 

 There is a need to reconsider some elements of business English teaching at the 

university level in Russia. The percentage of students with intermediate and advanced levels of 

English entering Russian business and finance colleges has considerably increased in the last 

decade. At the same time, their demand for high quality English teaching has also risen as 

English proficiency has become vital for their future business careers. 

 

 One of the possibilities for intensifying business English teaching is a shift from purely 

linguistic teaching to teaching that focuses on content.  In such classes language is only a means 

to convey ideas -- the function it fulfills in a native language.       

                     

 To stimulate thinking, analyzing, problem-solving, evaluating, i.e. cognitive and 

metacognitive processes in a foreign language is a challenging task. The basic condition for 

meaningful learning is the students’ intrinsic motivation. The subject of learning should be so 

important for them that they would be stimulated enough to apply special effort to cope with 

difficulties in a foreign language using English as a tool of learning. The priority task for the ESP 

Teacher is the careful choice of the content teaching material. 

 

Content sources: 

 

1. Academic subject lectures 

2. Training, games, workshops, practical skills 

3. Subject books, research work, projects 

4. Media: newspapers, journals, radio, TV, Internet 

5. Real life and work experience  

 

 Content teaching places an emphasis on the “marriage” of two categories: content and 

language. Students learn not only the vocabulary and grammar of the content area, but also 

important concepts and skills, which they develop through cognitively demanding activities. The 

principle “one learns best by doing” involves students as collaborators in developing the 

knowledge and skills.  Content teaching is highly applicable for business English learning in 

general and for International Trade Negotiations learning in particular.  Effective lesson and 

curriculum management makes such a “marriage” a success and enables the students to 

experience satisfaction in their intrinsic interests.  
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How a Quality Improvement Priority Matrix 

Reveals Change in a University Department 

 

Stuart Umpleby and Aram Karapetyan 

with assistance from Amir Raminfar, Maria Romanova, Tatyana Sedach, and Lilia Timofeeva 

The George Washington University 

Washington, DC 20052 

Umpleby@gwu.edu 

 

 

 A Quality Improvement Priority Matrix is a useful method for achieving data-driven 

decision-making.  Regular information from employees and customers about the features of the 

organization that most need improvement allows managers to focus attention and resources 

where they can best contribute to improving employee and customer satisfaction.  In May 2001 

and May 2002 the members of the Department of Management Science at The George 

Washington University used a Quality Improvement Priority Matrix to identify those features of 

the Department that they felt were high on importance but low on performance.  The changes in 

how the features of the Department were rated for importance and performance clearly reveal 

where progress was made in the intervening year and where attention next needs to be focused. 

 

 A Quality Improvement Priority Matrix asks customers or employees to rate several 

features of an organization on two scales – importance and performance.  That is, how important 

to them is that particular feature, and how effectively is the organization currently performing on 

that feature.  For this exercise we asked the faculty in the Department of Management Science at 

GW to evaluate various features of the Department and the School of Business and Public 

Management. Although the Department is functioning very well, the quality improvement 

literature claims that improvement is always possible.  If so, where is improvement most needed?  

With this method one looks at the features that are rated high on importance and low on 

performance.  Those are the features where improvement will lead to the greatest increase in 

customer and/or employee satisfaction. 

 

 This is the second study of how a Quality Improvement Priority Matrix was used among 

faculty members in the Department of Management Science at The George Washington 

University.  The first questionnaire was distributed in May 2001.  The second questionnaire was 

distributed in May 2002.  The 2001 questionnaire contained 51 features related to the 

Department and five questions about the matrix itself.  The five questions asked whether the 

members of the Department found the exercise to be useful and whether they thought it would be 

helpful to other departments in the University.  A large majority thought the results were useful 

and that similar exercises in other departments would be helpful to them as well. 

 
 


